
ABOUT THE PACKET
Eleven years ago, on April 11, 2010, six Birmingham organizations, led by Joel Rotenstreich, came together 
to plant a horse chestnut tree in the sacred space of Kelly Ingram Park. Together, the Birmingham 
Holocaust Education Center, the Jewish Community Relations Council, the Birmingham Civil Rights 
Institute, the 16th Street Baptist Church, Birmingham Parks and Recreation, and the Birmingham 
Public Library system submitted a proposal to the Anne Frank Center to receive one of the 
saplings of the original tree Anne saw from her hiding place in Amsterdam. They thought, 
"Where else but Birmingham?" Birmingham, the heart of the Civil Rights movement, a city 
racked with hate and violence, and today, a city working towards 
reformation and reconciliation. Although Birmingham did 
not get picked for a sapling, the organizations moved 
forward with planting their own horse chestnut tree to 
memorialize Anne Frank. Sadly, the Alabama climate was 
not suitable for the tree, and it did not survive. Another 
tree is being planted, this time an American beech, and a 
rededication ceremony will take place on the eleventh 
anniversary of the original planting, Sunday, April 11, 2021.

April 11, 2021 is also Yom HaShoah—the Holocaust 
Day of Remembrance. The Anne Frank Tree 
Rededication will occur in conjunction with 
Alabama’s annual Yom HaShoah program. This 
meaningful commemoration will feature various 
speakers including Governor Kay Ivey, Birmingham 
Mayor Randall Woodfin, and Pastor Chris 
Edmonds, the son of WWII hero Master Sgt. 
Roddie Edmonds, whose fearless bravery saved 
the lives of Jewish American soldiers in a prisoner 
of war camp in Germany. Alabama Holocaust 
survivors, musicians, and other speakers will also be 
featured. 

In preparation for the State of Alabama's commemoration of 
Yom HaShoah and the Anne Frank Tree Rededication, the 
Birmingham Holocaust Education Center has created five 
mini-lessons to be incorporated into teachers’ existing curriculum 
during Remembrance Week. They are designed to be introduced 
the week leading up to the program (April 5th-April 9th) and 
covered sequentially. These no-prep lessons are purposefully 
created to be brief, adaptable, and meaningful. The lessons follow the historical timeline of 
the Holocaust. Each highlights a different aspect of the Holocaust and connects the historical 
event to Anne Frank’s own experiences. Lessons include a brief historical background, a primary 
or secondary source, and discussion questions.  The majority of the historical background text 
comes directly from the United States Holocaust Memorial Museum. Teachers are encouraged to 
modify lessons to fit their needs. Questions can be answered as an individual writing assignment, 
discussed in small groups, or discussed as a class. Google Doc files of each lesson are also available 
HERE for 1:1 classrooms. Finally, a table of standards covered in the lessons are included for teacher 
reference. 

The Birmingham Holocaust Education Center’s mission is to educate the people of Alabama about 
the history of the Holocaust so that new generations will apply the lessons of the Holocaust to the 
construction of a more just, humane, and tolerant future. For more information of how we support 
teachers, including self-paced professional development credit, workshops, and curriculum links, 
please visit the BHEC website.

https://www.ushmm.org/
https://bhecinfo.org/remembrance/yom-hashoah/
https://bhecinfo.org/


LESSONS OVERVIEW

9.14.4: Describe the impact 
of the Holocaust on the 
populations of Europe.

ELA 9.1.2: Apply prior knowledge and personal experience to 
information in order to make inferences. 
ELA 9.1.4: Identify textual evidence of key points. 
ELA 9.1.5: Identify stated or implied meaning.
ELA 9.26.5: Identify relevant information. 
ELA 9.30.2: Read and identify information from outside 
readings/experiences to support a point and engage in meaningful 
conversation. 
ELA 9.30.4: Use probing questions and supporting details that 
hold participants accountable for justifying their ideas. 
ELA 9.32.3: Summarize/state a speaker’s point of view.

D2.His.1.9-12. Evaluate how historical 
events and developments were shaped 
by unique circumstances of time and 
place as well as broader historical 
contexts.

D2.His.3.9-12. Use questions generated 
about individuals and groups to assess 
how the significance of their actions 
changes over time and is shaped by the 
historical context.

D2.His.4.9-12. Analyze complex and 
interacting factors that influenced the 
perspectives of people during different 
historical eras.

ELA 10.1.5: Apply prior knowledge and personal experience to 
information in order to make inferences. 
ELA 10.2.4: Locate stated information to answer literal questions. 
ELA 10.10.3: Apply prior knowledge and personal experience to 
information in order to make inferences. 
ELA 10.15.2: Examine how a sentence, paragraph, chapter or 
section displays the author’s point of view in the text. 
ELA 10.31.2: Distinguish relevant evidence from pertinent texts 
and other outside readings/experiences to support a point and 
actively engage in meaningful and well-reasoned conversation.

ELA 11.4.5: Apply context clue strategies when determining 
meaning of words and phrases. 
ELA 11.6.4: Apply prior knowledge or personal experience to 
make connections to the text. 
ELA 11.29.4: Establish personal point of view and individual role 
pertaining to the topic.

ELA 12.1.3: State the textual support that correlates between what 
is stated and what is inferred. 
ELA 12.10.2: State the informational supports that correlate 
between what is stated and what is inferred. ELA 12.29.2: Justify 
personal point of view and individual role pertaining to the topic. 
ELA 12.29.3: Distinguish between the elements of effective 

11.9.4: Explaining events and 
consequences of war crimes 
committed during World 
War II, including the 
Holocaust, the Bataan Death 
March, and the Nuremberg 
Trials.
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DAY ONE:

DAY TWO:

DAY THREE:

DAY FOUR:

DAY FIVE:

Day one begins with an analysis of antisemitic laws Nazi Germany implemented between the years of 1933-1939. Students are 
challenged to consider how the laws incrementally isolated Jews from everyday life and examine the impacts of that isolation. 

Day two’s lesson focuses on US immigration laws that prevented Jews from fleeing Nazi-occupied territories. Students analyze a 
primary source document, a letter from Otto Frank, in order to understand the barriers Jews faced in leaving Europe.  

Day three introduces the terms “bystander” and “collaborator” and explains each group’s role in the Holocaust. Students reflect 
on their personal experiences with the pressures of conformity and examine a quote about indifference. 

Day four centers on why we remember the Holocaust. An excerpt of Anne Frank’s diary is included for analysis, and students 
reflect on how they remember the Holocaust. 

Day five offers a lesson of remembrance, with a recitation of some of the names of the 1.5 million Jewish children who perished 
during the Holocaust. Through the public recitation of the names, we not only memorialize them, but also help to restore their 
identity and dignity. To participate in the name reading and obtain the names for your students to read, CLICK HERE. 

https://bhecinfo.org/remembrance/yom-hashoah-name-reading/


The Holocaust was the systematic, 
bureaucratic, state-sponsored persecution 
and murder of six million Jewish men, 
women, and children by the Nazi regime 
and its collaborators. The Nazis, who came 
to power in Germany in January 1933, 
believed that Germans were "racially 
superior" and they wanted to create a 
“racially pure” state. Jews, deemed 
"inferior," were considered a threat to the 
so-called German racial community. 
During the era of the Holocaust, German 
authorities also targeted and killed other 
groups because of their perceived racial 
and biological inferiority: Roma, individuals 
with disabilities, and some of the Slavic 
peoples (especially Poles and Russians).. 
Other groups were persecuted on political, 
ideological, and behavioral grounds, among 
them Communists, Socialists, Jehovah's 
Witnesses, and homosexuals. 
By the end of the Holocaust, at least 
twelve million individuals were killed. It is a 
difficult number to envision for its sheer 
enormity. Oftentimes we ask: how did this 
happen? It is important to understand this 
systematic killing did not begin suddenly. 
Instead, when Hitler became Chancellor of 
Germany, the Nazi party gradually passed 
laws against Jews, consistently stripping 
away the rights of Jewish Germans years 
before they were eventually killed in 
extermination camps. 

Anne Frank and her family left Germany 
for the Netherlands after witnessing the 
increasing antisemitic policies in 1933. As 
her father lamented, “Because so many of 
my German countryman were turning into 
hordes of nationalistic, cruel, antisemitic 
criminals, I had to draw conclusions, and 
though this did hurt me deeply...I left my 
country forever.” However, Anne’s family 
would be subject to these same 
restrictions of rights after Germany 
invaded in the Netherlands in 1940.

DAY ONE 

1933 
Public burning of books by Jewish authors and others with views 
opposing Nazi ideology.
One-day boycott against Jewish businesses. 

Jews can no longer serve as government employees, lawyers, or 
in editorial posts.

1935 
Jewish officers expelled from the army.
Jews lose German citizenship.
Jews forbidden from marrying non-Jewish Germans.

1936 
Jews banned from parks, restaurants, and swimming pools.

Jewish teachers banned from public schools.

1938 
Jews banned from movie theaters, concerts, spas, and beaches.

All Jewish children expelled from public school.

All Jewish-owned businesses closed.

1939
Jews required to turn in gold, silver, diamonds, and other 
valuables to the state without compensation.
Jews evicted from their homes. 
Jewish curfew established.
Jews’ radios confiscated.

Examine the following timeline of anti-Jewish decrees and 
answer the following questions. 

Identify: What laws surprise you on this list? Why?

Analyze: Select 3 laws that you think affected the daily life of 
German Jews the most. Explain your reasoning.
 Reflect: What do you think the Nazis were hoping to accomplish 
by passing these laws?

DIRECTIONS:

QUESTIONS:



DAY TWO
By 1938, about 150,000 
Jews had left Germany. 
After Germany annexed 
Austria in March 1938, 
however, an additional 
185,000 Jews came 
under Nazi rule. 
Increasing persecution 
and public displays of 
cruelty and violence 

persuaded many German 
and Austrian Jews that they 

should emigrate. It was 
difficult for them to find 
countries willing to take 
them in, however, especially 
since the Nazi regime did 

not allow them to take their 
assets out of the country. A 

substantial percentage tried to go to the United States but 
were unable to obtain the necessary immigration visas. The 
US Congress had established immigration quotas in 1924 
that sharply limited the number of immigrants and 
discriminated against countries whose populations were 
considered racially or ethnically undesirable.

In early July 1938, delegates from 32 
countries and a number of 
non-governmental aid organizations 
met to discuss the 
Jewish refugees. 
This committee 
was known as the 
Evian Conference. During the nine-day 
meeting, delegate after delegate rose to express 
sympathy for the refugees. But most countries, including 
the United States and Great Britain, offered excuses for not 
letting in more refugees. In fact, Americans responding to a 
public opinion poll at that time opposed changing 
immigration quotas to allow in more Jewish refugees. Even 
efforts by some Americans to rescue children failed: the 
Wagner-Rogers Bill, a 1939 proposal to admit 20,000 
endangered Jewish refugee children over two years, was not 
supported by the Senate. The US government did adopt 
measures to ensure that refugees received the maximum 
number of visas allowed under the quotas (although they 
only filled this quota in 1939), but it could not change the 
quotas without the approval of Congress. There were 
several reasons the American public and Congress opposed 
increasing the number of Jewish refugees allowed to enter 
the country. 

The US economy experienced a 
recession in 1937–1938, with 
unemployment rising to 20%, 
so immigrants who arrived 
without assets were viewed as 
unwelcome competitors for 
scarce jobs and burdens on 
public services. 
Isolationism was 
another factor at a 
time when tensions 
were mounting in 
Europe, since most 
Americans opposed involvement in 
foreign issues not directly threatening 
their security. There were also claims 
that Nazi Germany was embedding spies among the 
refugees. Antisemitism influenced American public 
attitudes toward Jewish refugees as well.

Anne Frank’s family was directly impacted by the 
American immigration policy. Anne’s father, Otto Frank, 
added his family’s names to the waiting list for 
American immigration visas in 1938, joining 200,000 
other people born in Germany who also wanted to 
escape to the US. Two years later, Frank was still 

awaiting his turn to be interviewed by the US 
consulate for an immigration visa. In May 
1940, Nazi Germany invaded the 
Netherlands--the country the Frank family 
immigrated to in 1933 in response to Hitler’s 
rise to power. Within days of the invasion, 

Nazi aircraft bombed the city of Rotterdam, 
destroying the US consulate building—and with 

it, the visa waiting list. US State Department 
officials attempted to reconstruct the list, asking 
everyone who had applied for immigration to contact 
the consulate. For some reason, perhaps due to 
inability to acquire needed documentation, Frank did 
not seem to have put his family’s names back on the 
list. In order to re-file for visas, Frank would have had 
to appear in person at a US consulate in a neutral 
country. This involved obtaining an exit visa from 
Nazi-controlled Netherlands as well as transit visas to 
pass through other Nazi-controlled countries: a nearly 
impossible task. 

Continue to next page for 
directions and questions.



DIRECTIONS:
The following letter was among those discovered in the YIVO Institute 
for Jewish Research archives. It reveals the efforts of Otto Frank to get 
his family out of the Netherlands and to the US. Frank asks for help 
from Nathan Straus Jr., the son of the founder of Macy’s department 
store, who worked for President Roosevelt’s administration and had 
plenty of political contacts and wealth to sponsor the Frank family. 
Read the letter and answer the following questions.

DAY TWO

QUESTIONS:
Identify: Name at least two barriers that kept 
Otto Frank from obtaining immigration visas to 
the US.

Analyze: How might the laws analyzed 
yesterday complicate the emigration process for 
German-born Jews?  

Reflect: In Emma Lazarus’ famous poem, The 
New Colossus, she quotes the Statue of Liberty 
as saying: 

"Give me your tired, your poor, Your huddled 
masses yearning to breathe free, The wretched 
refuse of your teeming shore. Send these, the 
homeless, tempest-tost to me, I lift my lamp 
beside the golden door!"

What is the relationship between the poem and 
the Frank family’s failed attempts to immigrate 
to the US? 

April 30, 1941

Mr. Nathan Straus

New York, N.Y.

Dear Charley,

I am forced to look out for emigration and as far as I can see 

U.S.A. is the only country we could go to. Perhaps you remember 

that we have two girls. It is for the sake of the children mainly 

that we have to care for. Our own fate is of less importance. Two 

brothers of Edith emigrated last year and they work as ordinary 

workmen around Boston. Both of them earn money, but not enough to 

have us come. They would be able to give an affidavit for their 

mother, living with us here, and they saved enough as far as I can 

make out, to pay the passage for my mother-in-law. 

In 1938 I filed an application in Rotterdam to emigrate to U.S.A. 

but all the papers have been destroyed there. The dates of 

application are of no importance any longer, as everyone who has an 

effective affidavit from a member of his family and who can pay his 

passage may leave. One says that no special difficulties shall be 

made from the part of the German Authorities. But in the case that 

an affidavit from family members is not available or not sufficient 

the consul asks a bank deposit. How much he would ask in my case I 

don't know. I am not allowed to go to Rotterdam and without an 

introduction the consul would not even accept me. As far as I hear 

from other people it might be about $5000 [roughly $92,000 in 

2020]-- for us four. You are the only person I know that I can ask: 

Would it be possible for you to give a deposit in my favor?



DAY THREE
Country

Austria

Belgium

Czechoslovakia

Denmark

France

Greece

Italy

Lativa

Lithuania

Netherlands

Poland

Pre-War 
Jewish 
Population

185,000

90,000

345,000

7,500

330,000

71,000

58,000

93,000

153,000

140,000

3,350,000

Number of 
Jews Killed 
in the 
Holocaust

65,500

24,000

260,000

100

74,000

65,000

7,800

70,000

130,000

100,000

3,000,000

Percent of 
Jewish 
Population 
Murdered

35%

27%

73%

2%

22%

91%

13%

75%

85%

73%

90%

By the end of the Holocaust, six million 
Jews and six million other targeted groups 
were murdered. As evident in the 
accompanying chart, oftentimes the 
majority of a nation’s Jewish population was 
destroyed. Less often, such as in the case of 
Denmark, a much smaller population was 

killed. As Nazis invaded and occupied 
European nations, they demonized, 
isolated, and ultimately deported and 
murdered the local Jewish 

population. However, the Nazis’ ability 
to fulfill their mission largely rested on 

the response of the countrymen who were 
not Jewish. In Denmark, Danish police 

authorities generally refused to 
cooperate with occupiers, denying 
German police the right to enter 
Jewish homes by force, or simply 

overlooking Jews they found in hiding. 
Popular protests quickly came from 

various quarters such as churches, the 
Danish royal family, and various social and 

economic organizations. The Danish resistance, assisted by many ordinary Danish citizens, 
organized a partly coordinated, partly spontaneous rescue operation that hid much of their 

Jewish population away and saved them from deportation. However, in other occupied 
countries with much higher losses of Jewish life, the Nazis were enabled by two groups: 
bystanders and collaborators.

“Bystanders” is used to refer to German and European populations close to the actual events. 
They are often defined by what they were not. They were not the “perpetrators” or the 
“victims.” Nor were they among the tiny minority of “rescuers” of the “victims.” 
“Bystanders” as a group have often been characterized as “passive” or “indifferent.” They 
included those, for example, who did not speak out when they witnessed the persecution 
of individuals targeted simply because they were Jewish, or during the phase of mass 
murder, did not offer shelter to Jews seeking hiding places. “Collaborators” is used to refer 

to German and European populations that cooperated with the Nazi regime in the 
annihilation of the European Jews and with other Nazi racial policies.  Antisemitism, 
nationalism, ethnic hatred, anti-communism, and opportunism induced these 
collaborators to carry out some of the worst atrocities of the Holocaust.

What enabled these populations to become bystanders and collaborators? This 
question has been explored by historians and psychologists. One explanation is a 

phenomena called conformity bias, also known as group think. Conformity bias refers 
to our tendency to take cues for proper behavior from the actions of others rather than 

exercise our own independent judgment. In other words, you are less likely to overtly 
disagree with a statement or action of a group when all other members have expressed their 
agreement with the statement or action. You can probably think of times that this has 
occurred in your own life. You might find that when all your friends have vocalized one 

opinion, it is easier to not object, or silently go along with the group, rather than to actively 
speak out against them. Conformity bias had a far-reaching and destructive result in 

Europe during WWII.   

Continue to next page for directions and questions.



DAY THREE

Read the excerpts and answer the corresponding questions. 

DIRECTIONS:

Holocaust survivor Miles Lerman has aptly remarked on the significant role 
bystanders played in allowing the Holocaust to occur. “A perpetrator is not the 
most dangerous enemy,” Lerman argues. “The most dangerous part is the 
bystander because neutrality always helps the killer.”

Do you agree with this perspective? Explain your reasoning.

Marion Pritchard, who rescued Jews in Amsterdam from the Nazis, said in an 
interview, “[T]here were indeed some people who behaved criminally by 
betraying their Jewish neighbors and therefore sentencing them to death. There 
were some people who dedicated themselves to actively rescuing as many 
people as possible. Somewhere in between was the majority, whose actions 
varied from the minimum decency of at least keeping quiet if they knew where 
Jews were hidden to finding a way to help when they were asked.”

Pritchard explains that the majority of people were bystanders, while 
a lesser amount were collaborators, and an even lesser amount, 
rescuers. How does learning about the different choices people 
made in response to the Holocaust challenge your understanding of 
human behavior?  

In the Harry Potter books, Albus Dumbledore told Harry: “It takes a great deal of 
bravery to stand up to our enemies, but just as much to stand up to our friends.”

Explain what this quote means and how it relates to conformity bias.



QUESTIONS:

DAY FOUR

Identify: In the line, “I see the world being slowly transformed into a wilderness, I hear the approaching thunder that, 
one day, will destroy us too, I feel the suffering of millions.” What do you think is the “thunder” Anne is referring to? 
Explain your reasoning. 

Analyze: In your own words, explain how Anne understands humanity.

Reflect: Why do we remember Anne Frank’s story, and why is that memory so important?

Discuss: In the New York Times the writer Anna Quindlen asked, "Would our understanding of the Holocaust be quite 
the same if Anne Frank had not taken a small plaid diary into hiding with her?" What has most shaped your 
understanding of the Holocaust: personal experience, Anne's diary, popular films such as Schindler's List, newsreel 
footage, academic or historical texts?

Anne Frank and her family experienced each of the lessons of the Holocaust you have learned about this week. It 
began with Hitler’s rise to power and then the quickly escalating antisemitic laws that led the Frank family to find refuge 
in the Netherlands. When Germany invaded the Netherlands and their safety was no longer certain, Anne’s father, 
Otto, attempted to relocate to the US but was unable to do so due to strict immigration laws. They had no choice but 
to go into hiding in the Netherlands. Although neighbors attempted to shield the family from the Nazis, the majority of 
the non-Jewish population in Europe were not rescuers, but bystanders. Ultimately, Anne and her family were 
discovered and deported to concentration camps. Anne Frank died of typhus in March 1945, just weeks before British 
troops liberated the concentration camp of Bergen-Belsen. She was 15 years old. Her sister, Margot, had died a month 
earlier from typhus at the age of 19. Anne's mother, Edith, died in Auschwitz in early January 1945. Only Anne's father, 
Otto, survived the war after Soviet forces liberated Auschwitz on January 27, 1945. After the war, Otto was presented 
with Anne’s writings, which were preserved by Miep Gies, one of the Dutch citizens who had hidden the Franks. The 
diary of Anne Frank is the first, and sometimes only, exposure many students have to the history of the Holocaust. 
Anne’s story has similarities to many other victims of the Holocaust, but hers is a story that is one of the most 
recognizable. 

Below is an excerpt from Anne Frank: The Diary of a Young 
Girl. Read the excerpt carefully and answer the following 
discussion questions. 

“It’s difficult in times like these: ideals, dreams and 
cherished hopes rise within us, only to be crushed by grim 
reality. It’s a wonder I haven’t abandoned all my ideals, they 
seem so absurd and impractical. Yet I cling to them because 
I still believe, in spite of everything, that people are truly 
good at heart. It’s utterly impossible for me to build my life 
on a foundation of chaos, suffering and death. I see the 
world being slowly transformed into a wilderness, I hear the 
approaching thunder that, one day, will destroy us too, I feel 
the suffering of millions. And yet, when I look up at the sky, I 
somehow feel that everything will change for the better, that 
this cruelty too will end, that peace and tranquility will 
return once more. In the meantime, I must hold on to my 
ideals. Perhaps the day will come when I’ll be able to realize 
them!” 




